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Catalogue Description: Students explore the changing roles that teachers have played in Jamaican
schools, focusing on current formal and informal opportunities for leadership.

CONCEPTUAL FRAMEWORK STATEMENT
""The mission of the professional education programs at Western Carolina University is to prepare
highly effective and ethical graduates that are inspired to be lifelong learners, engaged in the
community, and empowered to become leaders who strive to transform the future.”

This course promotes the development of transformative leadership for work within professional
learning communities. Transformative leadership requires skills and decision-making that are
purposeful and committed to equity, inclusion, and social justice. Basic to transformative leadership
are the following tenets:
e Acknowledging power and privilege
e Articulating both individual and collective purposes (public and private good)
e Deconstructing social-cultural knowledge frameworks that generate inequity and
reconstructing them
e Balancing critique and promise
e Effecting deep and equitable change
o Working towards transformation: liberation, emancipation, democracy, equity, and
excellence
e Demonstrating moral courage and activism (Shields, 2011, p. 5).
The needs of diverse 21% century teachers and learners are an important part of the curriculum and
goals of teacher leadership; thinking about influencing change and planning for action connects the
ideas in this class to the work of teacher leaders. Students are invited and encouraged to think about
whom they are as leaders, what experiences have shaped them and what they value about education
and leadership.

JAMAICAN RELEVANCY
Recognizing that limited resources are a common issue in Jamaican schools and classrooms, students in
this class are encouraged to explore how teacher leaders can build leadership capacity in schools by
involving all major stakeholders in attempts to address the needs of ALL students, but particularly those
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with mild disabilities (learning disabilities, ADHD, slow learners, poor readers, etc.). All Jamaican
educators are faced with addressing the needs of a diverse and challenging group of students with
multiple learning and emotional needs. Jamaican educators assuming roles as teacher leaders provide
important support to other teachers, administrators, and community members. Students will be expected
to implement strategies discussed in class and report the benefits and/or difficulties encountered when
implementing these approaches in their schools and classrooms. The final evaluation for the class will
include a question related specifically to whether the information presented during the course was
‘relevant to Jamaican schools.’

OVERVIEW
This course promotes the development of teacher leadership within a variety of classrooms, schools
and communities. In this class, we will consider the needs of 21st century teachers and learners
within the context of schools that are challenged by public demands for accountability in the face of
limited resources. Students will be encouraged to reflect on the following questions: What kind of
leader do | want to be? What experiences do | want to facilitate in my school and classroom? And
what philosophical beliefs guide my actions and “shape” my thinking about the things | value about
education and leadership? And finally, what professional contributions do | want to make in my own
career?

Teacher leadership, in its current form, is an outcome of the movement to improve student
achievement; however, ultimately, teacher leadership has the potential to profoundly impact the
ways that we think and talk about teacher’s work. Globally, teachers began to assume more visible
leadership roles with the advent of standards-based school reform in the 1980s. As the quality of the
teacher workforce began to be more scrutinized and held to more stringent standards, teacher
leadership began to be viewed by many as one area in which teachers themselves could be
empowered to address school reform in ways that contribute not only to student achievement, but to
the quality of the educational experience of students, teachers, and other participants in the
teaching/learning process.

This course will examine teacher leadership as it currently exists in the Jamaican educational system.
It will be discussed as a potentially powerful mechanism for the improvement of teaching and
learning in Jamaican schools. Strategies will be discussed that place teacher leaders [form teachers,
lead teachers, master teachers, senior teachers] in the forefront of efforts to improve instruction,
develop professionalism in themselves, and nurture it in their colleagues. As a phenomenon that has
grown in importance over the last two decades, teacher leadership is a “sleeping giant” that will
increasingly impact the ways in which all teachers try to make sense of new and expanding work
roles. We will examine these new roles and consider how teacher leaders contribute to teachers’
understanding of them. We will look at teaching from an historical point of view and ask how
cultural factors have influenced teachers’ work. We will also look at teaching within the larger
organizational framework of schooling where teachers serve as political actors who potentially wield
or relinquish power within the organization.

Like the act of teaching, teacher leadership must respond to the context in which it occurs. Despite
the attention placed on mandates from the Ministry of Education and Culture (MOEC), and the
often highly prescriptive nature of the MOEC responses to educational policies, the work done by
teachers varies greatly from region to region, school to school, and from classroom to classroom.
Therefore, in this course, we will continually refer to our own experiences as educators to consider
issues of practice and question how conceptions of leadership may influence the quality of teaching
and learning in Jamaican schools.

COMMUNITY VISION FOR INCLUSIVE EXCELLENCE

Students explore the role of the educational leader in providing leadership in school to create
climates and instructional strategies to meet the needs of diverse teachers and learners.
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The diverse perspectives encountered at WCU are an important part of the preparation of students for roles
as regional, national, and global leaders who contribute to the improvement of society. It is expected that
members of the WCU community will not only coexist with those who are different from themselves, but
also nurture respect and appreciation of those differences. We encourage civil discourse as a part of the
learning enterprise, and as a campus we do not tolerate harassing or discriminating behavior that seeks to
marginalize or demean members of our community.

For more information:
Diversity Resources

https://www.wcu.edu/discover/diversity/

Policy 53

https://www.wcu.edu/discover/leadership/office-of-the-chancellor/legal-counsel-office/university-
policies/numerical-index/university-policy-53.aspx

The composition of our student population deeply influences the educational experiences that they
receive at WCU. Students are both recipients and providers of the teaching/learning that takes place in
this course, and therefore, | have a vital interest in the experience that WE create in this classroom.
Learning in an environment populated with different perspectives helps students to confront ideas and
viewpoints that vary from their own, and thus, to think more vigorously and imaginatively about the
issues. The educational benefits of student diversity include the discovery that there is a broad range
of viewpoints and experiences within any given community—as well as learning that certain imagined
differences often turn out to be not so different from one’s own perspective. The quality of our
interaction depends upon each of us respecting and valuing our differences and being open to the
“ahal” moments that we can create as a group. In this course, students will explore the role of the
educational leader in creating an organizational culture and climate that is responsive to the needs of
diverse individuals.

ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES

Western Carolina University is committed to providing equal educational opportunities for students
with documented disabilities. Students who require disability services or reasonable
accommodations must identify themselves as having a disability and provide current diagnostic
documentation to Disability Services. All information is confidential.

CLASS ATTENDANCE

In order for us to develop as a community of learners who will learn from each other and enjoy our
time together, and in order for the time to speed by, it is important that everyone:

« attend each class, arriving on time and willing to move the furniture when necessary
< Dbe an active and informed participant in class discussions

« read and think about the assigned materials prior to class

< prepare and hand in assignments on the date due

« understand that what you know when you come to class each week may change
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< arrive with a mind open to the ideas of others
Points will be deducted for turning in late assignments.

COURSE EVALUATION

Please help us to improve our instruction. These evaluations will take minutes to complete and are
used to improve on our program offerings. The evaluations are anonymous and your instructor will
only see an aggregated score AFTER grades have been submitted.

https://wcu.azl.qualtrics.com/jfe/form/SV 558zTbtBcrGVrXT

BRAINFUSE

BrainFuse is a free, online academic tutoring service for distance students. Please visit the link below
for instructions on accessing this resource. https://www.wcu.edu/apply/distance-online-
programs/current-students/tutoring-support.aspx

TEXTBOOK AND OTHER REQUIRED MATERIALS

Levin, B.B. and Schrum, L. R. (2016). Every teacher a leader: Developing the
needed dispositions, knowledge and skills for teacher leadership. Thousand Oakes,
CA: Corwin. ISBN# 978-1506326436

Various handouts and resources will be used in this class. They are available on the Blackboard link
for this class and should be downloaded and/or printed out by each student.

In addition, you are responsible for using APA style in all submitted papers prepared for this and
other graduate classes. Writing resources for all students (including information on research
documentation) are available at the following link for the WCU Writing AND Tutoring Center:
https://www.wcu.edu/learn/academic-success/tutoring-services/

COURSE OBJECTIVES
This course addresses Standard I: Teacher Leadership from the NC Standards for Graduate
Teacher Candidates:

Teacher leaders assume the roles and responsibilities of collaborative leaders in schools and
communities. Teachers demonstrate leadership in their classrooms, schools and professional
organizations; they advocate for students and effective educational practices and policies; and they are
role models for ethical leadership. Teacher leaders will know and be able to:

« Demonstrate effective ongoing communication, collaboration, and team-building among colleagues.

« Facilitate mentoring and coaching with novice teachers.

« Set goals and establish priorities while promoting educational initiatives that positively affect
student learning.

« Participate in professional learning communities.

Students will demonstrate their mastery of this standard through the completion of the Influencing
Action Plan (1AP) required for this course.

Teacher leadership is an influencing activity. Many people want to influence others, to have a positive

influence on the organization or grade level or department, to create a change for improvement - but
they do not think about how that change could be possible. They recognize a problem, envision a

4|Page


https://wcu.az1.qualtrics.com/jfe/form/SV_558zTbtBcrGVrXT
https://www.wcu.edu/apply/distance-online-programs/current-students/tutoring-support.aspx
https://www.wcu.edu/apply/distance-online-programs/current-students/tutoring-support.aspx
https://www.wcu.edu/learn/academic-success/tutoring-services/

needed change, but do not develop a plan or steps for bringing about that change. The IAP is a
culminating experience for MAED students in the second half of their program of study. The IAP is
an opportunity for students acting as Teacher Leaders to apply the knowledge and skills acquired in
the program to the exploration of a relevant school issue and/or problem.

The North Carolina Standards for Graduate Teacher Candidates identify a broad standard related
to Teacher Leadership (Standard 1). The IAP is designed to primarily address this standard. The
process of developing an 1AP requires each student to integrate knowledge in each of the standards
with an understanding of “the knowledge, skills and dispositions demonstrated by teachers who
positively impact student learning by influencing adults, formally and informally, beyond individual
classrooms” (Teacher Leadership Skills Framework, Center for Strengthening the Teaching
Profession (CSTP), 2009).

More specifically, candidates have already been exposed to the initial licensure standards, the North
Carolina Professional Teaching Standards, in the area of Teacher Leadership. This includes
advocacy as part of teacher leadership. One of the elements for Standard 1: Teacher Leadership is:

e Teachers advocate for schools and students.

e Teachers advocate for positive change in policies and practices affecting student learning.

They participate in the implementation of initiatives to improve the education of students.
e Advocate for positive change in policies and practices affecting student learning.
e Participate in the implementation of initiatives to improve education

Candidates are asked, “How can | be an advocate? What can | do to make a difference?”” The energy
put into formulating a plan that includes a rationale and a step by step process for creating change
can result in the greater influence needed to see change happen. Creating an Influencing Action Plan
can result in effective leadership and outcomes that benefit students and/or the organization.

POLICY ON ACADEMIC HONESTY
Western Carolina University, a community of scholarship, is also a community of honor. Faculty,
staff, administrators, and students work together to achieve the highest standards of honesty and
integrity. Academic dishonesty is a serious offense at WCU because it threatens the quality of
scholarship and defrauds those who depend on knowledge and integrity. Academic dishonesty
includes the following:

A. Cheating. Intentionally using or attempting to use unauthorized materials, information, or
study aids in any academic exercise.

B. Fabrication. Intentional falsification or invention of information or citation in an academic
exercise.

C. Plagiarism. Intentionally or knowingly representing the words or ideas of someone else as
one’s own in an academic exercise.

D. Facilitation of Academic Dishonesty. Intentionally or knowingly helping or attempting to help
someone else to commit an act of academic dishonesty, such as knowingly allowing another to
copy information during an examination or other academic exercise.

The full University Academic Integrity Policy is located at: https://www.wcu.edu/experience/dean-of-
students/academic-integrity.aspx

CODE OF STUDENT CONDUCT
Western Carolina University deems sexual harassment to include conduct constituting sexual harassment
under Title V11 of the Civil Rights Act of 1964 and Title IX of the Education Amendments of 1972. The
University Code of Student Conduct Policy is located at: https://www.wcu.edu/experience/dean-of-
students/student-community-ethics/wcucode.aspx

ANY STUDENT IN THIS CLASS WHO IS FOUND GUILTY OF ACADEMIC DISHONESTY
WILL RECEIVE A GRADE OF “0” ON THE ASSIGNMENT IN QUESTION, AND THE FINAL
GRADE FOR THAT STUDENT WILL BE NO HIGHER THAN A “C.” DEPENDING ON THE
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SEVERITY OF THE OFFENSE, A STUDENT MAY FAIL THE CLASS DUE TO ACADEMIC

DISHONESTY.
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EVALUATION PROCEDURES
TEACHER LEADERSHIP SELF-ANALYSIS AND REFLECTION Pre-
Assignment to be completed during the first few days of class. (25 POINTS)
WHERE AM 1? ASSIGNMENT  School Improvement Plan required. Guidelines
will be provided. (25 POINTS)
HOW DO I LEAD? WHAT DO I DO? Influencing Action Plan Proposal.
Guidelines will be provided. (25 POINTS)
Teacher Leadership Exam: (50 POINTS)
In small groups, students will be asked to examine in-depth a Teacher Leadership
Issue in Jamaica and develop an Influencing Action Plan. (100 POINTS). Rationale
for the IAP: Teacher leadership is an influencing activity. Many people want to
influence others, to have a positive influence on the organization or grade level or
department, to create a change for improvement - but they do not think about how
that change could be possible. They recognize a problem, envision a needed change,
but do not develop a plan or steps for bringing about that change. The IAP is an
important experience for graduate students. The IAP is an opportunity for students
acting as Teacher Leaders to apply the knowledge and skills acquired in the
program to the exploration of a relevant school issue and/or problem.

Students may earn a total of 225 POINTS. Grades will be based on the following
percentages of the total possible points:
98 — 100% = A+
94-97=A
90-93% = A-
88 —89% = B+
84-87% =B
80-83% = B-
78 —79% =C+
74-77% =C
70-73% = C-
Below 70 % is a Failing Grade
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